Second National Forum:

 Partnerships Improving Teaching in the Arts

Background and Structure of the Forum 

The Arts Education Partnership (AEP) hosted the Second National Forum on Partnerships Improving Teaching in the Arts at the University of the Arts in Philadelphia, PA on Sunday and Monday, March 30-31, 2003.  Co-hosted by the Philadelphia Arts in Education Partnership, the forum brought together 46 representatives from 18 effective partnerships that are developing innovative practices in the pre-service education and professional development of arts teachers, classroom teachers (generalists), and teaching artists.  

Participating partnerships each submitted a paper in advance of the meeting describing their work including descriptions of their practices in five different areas.  All papers were distributed to participants in advance of the forum, and were made available at the event as well.  

In addition, all partnership representatives were sent a form in advance that asked them to rate their partnership’s success in addressing the three primary recommendations that were the subject of the small group discussions.  During the forum, each partnership was asked to submit a single form expressing the consensus of its representatives on their success.  Fourteen of these Progress Report Forms were completed and are summarized below. 

Three discussion topics and sessions
Partnership representatives participated in three small group discussions throughout the event.  
The first discussion focused on the progress that partnerships are having in meeting the primary recommendation in Teaching Partnerships (the report that resulted from the 2001 forum held at the Lincoln Center Institute in New York).  The primary recommendation is: Create a comprehensive system that links arts teacher pre-service and professional development, as these are interdependent.   Creating such a system requires active collaboration and communication among the higher education, K-12 education, and arts and cultural sectors.  Participants were asked to examine their successes in developing this necessary collaboration and the specific features of a comprehensive system that was emerging.

The second discussion focused on the progress that partnerships are having in meeting the third and fourth recommendations presented in the report. These recommendations are:  Align teacher certification, higher education and graduation requirements with best practices in arts education and the K-12 curriculum frameworks to which teachers will be held accountable.  This recommendation addresses the regulatory environment affecting pre-service and professional development, which is often the most difficult to influence.

Help teacher candidates, teachers, and teaching artists understand and develop the full set of skills required today of arts educators.  Those teaching the arts are called on to have multiple skill sets in addition to their knowledge and competence in an art form, including the skills of partnership, advocacy, assessment and research.  This recommendation urges higher education faculty and providers of professional development to attend to this full set of skills.

The final discussion focused on developing action steps to advance the progress discussed in the two previous sessions.  Participants discussed strategies and actions that would influence national and state leaders and organizations, and  identified resources that could assist in doing so.

Progress Report Forms and Ratings

The Progress Report Forms provided partnership representatives a chance to analyze and rate their progress or success in applying the recommended strategies that are outlined in the Teaching Partnerships report.  Their ratings can be summarized as follows:

Creating a comprehensive system through collaboration
The majority of partnerships reported some or considerable success in building a cooperative community through collaboration among the sectors of higher education, K-12 schools and districts, and arts and cultural organizations.  They reported specific successes in developing curriculum, programs, and instructional approaches focused on developing collaborations among generalists, arts specialists, and teaching artists.

Very significantly, partnerships reported success in creating “learning teams” involving higher education faculty, K-12 teachers and teaching artists in both pre-service and professional development programs.  

The partnerships also reported success in engaging higher education in addressing the role of arts education in K-12 school reform.

Developing the multiple skills required of teachers of the arts

Helping teacher candidates, teachers, and teaching artists understand and develop the full set of skills required today of arts educators is another area where partnerships reported having success.  In particular, partnerships noted that they are having considerable or some success with preparing teachers to be arts educators skilled in the best practices of arts education, leadership, advocacy, and collaboration in the classroom and community. Creating interdisciplinary curricular programs to meet this goal has been particularly successful.

Partnerships also reported significant success at the pre-service level in teaching teacher candidates how to use community resources.
Influencing the regulatory environments
Not unexpectedly, aligning teacher certification, higher education and graduation requirements with best practices in arts education and K-12 curriculum frameworks appears to be the most challenging to partnerships.  Many of the partnerships noted that they have yet attempted to address certification, higher education testing, and graduation requirements.  

Partnerships did report limited success in adding community arts residencies and service learning to student-teaching requirements.

Other Areas of Success

When invited to add comments about other successes, the majority provided additional examples of their achievements.  Six partnerships noted the success they are having within areas of professional development that support teaching artists, teacher candidates, arts teachers, and generalists.  Others reported additional success in working within the higher education environment especially working with teacher education faculty.

DISCUSSION SUMMARY: Creating a Comprehensive System

This first set of facilitated discussions took place on Sunday afternoon and were focused on identifying strategies and actions related to the development of a collaborative system that connects the educational needs of the workforce involved in teaching the arts in schools. 

Components and Processes for a Comprehensive System

The components of the collective body of knowledge and skill required of arts specialists, teaching artists and generalists need to be conceptualized and addressed through pre-service and professional development programs.  Competence at teaching requires a depth of experience gained over time. Components should include:

a. Content knowledge and production skills in one or more art forms.

b. Teaching methods and practices appropriate to the arts and to the developmental stages of the learners.

c. Inquiry processes including reflection, documentation, assessment, and evaluation. 

d. The content, skills and incentives for collaboration and partnership within school settings and with community resources.

e. The content, skills, and need for arts advocacy.

Similarly, there is need to conceptualize and develop the components of the processes for preparing the teaching artist for the classroom.  At this time few systems are in place for doing so.  Undergraduate programs for artists should include preparation for a teaching role as well as for their professional lives as artists.  Models in place or in development should be examined for their application elsewhere.

Success Strategies

Teacher candidates should be given a protocol that outlines what to look for when observing other teachers and classrooms.  It is often assumed that they know what to look for. 

Teacher candidates should be given training in how to be advocates, to speak publicly about what they do, to engage the PTA and school community, and to fundraise.  

Introduce core courses on the arts into the pre-service curriculum for generalists and courses on integrated or interdisciplinary arts for arts specialists.  Generalists are often required to take an integrated arts course, or courses in interdisciplinary curriculum, but this is not the case for arts specialists.  

Professional development programs should embrace and be designed using principles of adult learning including prior consultation with the learners, content depth, the use of current and appropriate technologies, hands-on activity and engagement, and reflective practices.

Embed professional development into practice, e.g., substitute teachers may be hired to allow teachers to leave their classrooms to observe arts specialists at work in other classrooms.  Partnerships may want to include this component as part of their professional development programs, and ensure that funding is available to support this.

Ensure that teachers are at the heart of professional development.  In one partnership, 85% of those who provide the professional development are full-time teachers, and of this group, one-third are classroom generalists, one-third teaching artists, and one-third arts specialists.  

Link all professional development to standards.  Make sure that common concepts are reinforced, and in integrating arts experiences take time to translate commonly used terms for those coming from other disciplines.

Creating A Community of Learners

Creating a professional community is essential.  This includes a support network of teachers and artists, regular meetings, and a climate for open dialogue.  Often this is developed over time, but an initial comfort zone is crucial so that dialogue happens between multiple partners.  Partnerships with long-term relationships and vision have financial advantages that support professional development and guidance, and lead to greater trust and team building experiences.

Continuous professional development is vital. It must bring together all stakeholders from the school community as teachers and learners.   Professional Development Schools (PDSs) are important models used by universities and school districts for pre-service learning as well as professional development for teachers. These are highly collaborative environments.

Success Strategies

Ensure that content specialists are equally involved in developing arts integration programs as other teachers.  Their expertise is critical to good practice.  All content standards should be kept in mind when developing integrated programs and curriculum.  In this case, support from the state department of education can be particularly helpful in offering guidance on state content standards.

Partnerships should focus on something of common interest (e.g. assessment) where the arts have something to offer in addressing the shared interest.  Find allies in other disciplines, perhaps others that are “under siege,” e.g. science.  In addition, find common meeting grounds such as the National Council for Staff Development for generating discussions among diverse groups.

Scholarship in higher education should be re-defined to include in tenure decisions the community-based activities of higher education faculty.  For example, review the Basic School model that emphasizes “the school as community” as the first priority for an effective education.  This concept involves a shared vision, teachers as leaders, and parents as partners.

Successful partnerships are actively pursuing engagement from many different people in the school community.  In one partnership, its five-day institute includes “anyone that is critical to the education of the child,” including teachers, administrators, parents, artists, even custodians.

Partnerships can play a role in identifying strong principals as advocates.  They can become principal-to-principal message bearers who advocate for the role of the arts.

Most school principals need assistance in developing a vision for arts education in their schools.   Partnerships should address and examine the indicators of what brings principals into the process of integrating the arts, and what they want to know.

Partnerships should work towards advocating for an aesthetic/ arts education requirement for school administrator certification.  Currently, the majority of candidates for school administration are not required to take arts courses and therefore have little or no knowledge of its place in education.

The process of action research stimulates self-reflection and reinforces documentation skills and habits.  It should be integrated into professional development programs for all teachers and teaching artists.  

Communication In Partnership Building

Networks of support and communication are essential for sustaining and enhancing teaching practices, particularly when attempting to master new content and skills and their application to a variety of settings. The value of networking cannot be underestimated. Teachers need to network within school as well as outside of school.  It’s good for teacher morale and it promotes quality of discourse.

Higher education faculty, K-12 teachers and administrators, and artists all use different languages to discuss their work; explicit attention must be given to developing mutual understandings and a shared language.

Success Strategies

A common vocabulary about assessment across disciplines gives common ground for collaborations.  One strategy is to translate assessment tools into measuring what schools value.

A vital part of any partnership is to identify each partner’s needs and make sure they are clearly understood before determining who can help address them.  In partnerships involved in education, all partners (including college faculty) should make time to visit schools.  

Partners need to have an understanding of the different timetables of the school and university environments in order to schedule classroom observations by teacher candidates, higher education faculty, and other teachers.  Case studies are needed especially those that include models of successful student teaching practices, observation practices, and successful collaborations within university and college settings.  

An important part of an arts education strategy is developing parents as advocates.

Sustainability of arts in schools depends upon engaging parent support directly.  

Partnerships may want to survey the arts skills of parents in the community and engage them as co-learners and teachers in professional development programs as their skills merit.

It is essential that partnerships involve someone who knows the long-term history of local and state education and university policy.  Policy upheavals and changes are inevitable, and having someone with historical knowledge can limit disruptions in programs.

Arts and cultural organizations often play a catalytical role within partnerships that combine higher education and schools, so they may be charged with asking strategic questions.  They can often nudge the process along, something that educators often cannot do.  More case studies are needed about how arts organizations serve this role.

DISCUSSION SUMMARY: Influencing the Regulating Environment

This second set of group discussions focused on the progress that partnerships were having in dealing with the regulatory environment involved with teacher education and professional development policies, as well as the specific skills that are required by the workforce that teaches the arts.

Understand the State Role 

Each state determines requirements for licensing and certifying teachers and school administrators.  These requirements differ for each state.  Generally, teachers must have at least a bachelor’s degree, pass one or more exams such as PRAXIS, and complete coursework in special areas designated by the state.  Some states provide for emergency or shortage-driven licensure.  Understanding the state’s role and its requirements in preparing teachers is a first step in comprehending the overall system.

Success Strategies

Learn the governing bodies and policies and procedures used in the states and advocate for thoughtful alignment with K-12 needs and capacities.

Become informed of the specific conditions in each state and the leverage points for affecting systems, policies, and procedures.

In particular, partners should review their state’s policies for teacher credentialing and share essential information with others.  Certification and renewal requirements drive the needs for professional development.  Partnerships should work together to create a mechanism to support the learning process along the teacher’s career path.

Often overlooked, state department of education arts consultants should be invited to participate as much as possible in state and regional partnerships and planning.  In cases where they are not available, attempts should be made to include other state department of education staff such as professional development or certification staff.

Partnerships can assist state and local officials learn about and value innovative ways for teachers to use the standards without sacrificing quality arts experiences for students (e.g., one state is exploring a special certification for integrated arts education.)

Prepare and Assist Generalists to Meet Realistic Expectations

The national voluntary arts standards and those adopted in states set high expectations for student learning across the four arts forms.  Delivering quality arts experiences in all the arts disciplines will be a difficult task for generalists.  It will be important to find ways to help generalists satisfy the standards for arts teaching in a fair and practical way.  

Treat the responsibility for meeting standards, including the arts standards, as the responsibility of the whole school rather than individual teachers and develop preparation and professional development programs focused on collaboration within schools and with community partners.

Success Strategies

Most in-service generalists have had only one undergraduate arts course at best, and are totally unprepared to help students meet arts standards.  Pre-service and in-service programs for generalists should provide an introduction to art forms through hands-on experiences that illuminate the nature of arts learning. They would then select one art form to which they are attracted and learn it well through experiences involving skilled teachers and artists, periodically exploring its relationship to other art forms and school subjects.

Similarly, arts and cultural organizations should collaborate with K-12 and higher education faculty in offering introductory hands-on arts experiences for generalists and follow through programs to self-selected groups of educators in the individual art forms.

Often the best change agents are teachers that want to learn and incorporate changes to their own classroom but don’t have all the answers.  They are often perceived well by other teachers as peers.  Arts specialists (and other teachers) who are highly recognized for their new approaches are often intimidating to teachers who are scared to make big changes.  Teaching new strategies needs to start small with common elements that all teachers know and build from this existing knowledge.  Similarly, structures are needed to allow inspired teachers to move into mentoring and leadership roles.

The emerging definition of “a highly qualified teacher” needs to be communicated and shared with all education stakeholders.  Understanding this issue can help communities   by increasing the demand for highly qualified arts specialists.  

Essential to Involve and Educate School Leaders

School leaders typically are left out of the loop of arts experiences and consequently place little value on arts education, yet their involvement is essential for school support and sustainability.  The investment of providing meaningful arts experiences for principals through hands-on arts activities pays off in the long run.  Principals who have had these experiences often support the investment of whole arts experiences for students as well as support for professional development for participating teachers.  In addition, offering this type of professional development leads to principals’ understanding of the role and value that arts specialists play in arts programs for their schools.

Principals are often mindful of the need for community involvement, which is something that higher education and arts partners inherently can deliver.  

Challenge: Shortage of Certified Arts Specialists

Arts educators and advocates should consider collaborations with other disciplines that are facing similar pressures arising from a lack of recruits to the undergraduate ranks and retirements from the teaching force.  States identify certain disciplines as “high needs areas” and develop mechanisms for recruitment and retention.  The arts should seek such designation and find allies in other disciplines. The context for the argument is the adoption by virtually all states of new standards and requirements for student learning that cannot be met without quality teaching.

The US Department of Education has identified states with shortages of arts specialists (this includes teachers of visual art, music, dance, art therapy, and arts in special education).  Since 2000 these state include CT, IL, KY, MD, MI, MO, ND, NE, NH, OK, RI, WA, and MT.  Washington, DC and New York City are two cities that are also designated as teacher shortage areas.  Visit this page on the US Department of Education web site: http://www.ed.gov/offices/OSFAP/Students/repayment/teachers/tsa.html
Teaching Artists

Certifying the teaching artist through some type of program, though not necessarily official state certification, should be considered an important next step.  One model comes from the National Board of Professional Teaching Standards (NBPTS) that engages teachers voluntarily to raise their level of professional recognition.  Currently, NBPTS offers certification in Early and Middle Childhood Art and Music, and Early Adolescence through Young Adulthood Art and Music.  If standards were similarly established for teaching artists, artists could then be encouraged to apply for such national certification.

A new resource, Teaching Artist Journal, may be a place to begin this dialogue.   Many partnerships engaging teaching artists believe that they must have a breadth of content knowledge across arts disciplines and linkages to other academic areas.

Professional Development Schools (PDSs)

PDSs are a growing phenomenon in many parts of the country and offer a model of partnerships between schools and universities to collaborate on both pre-service and in-service teacher education.

A PDS is PreK-12 school that supports a multidimensional program collaboratively designed and managed by a school-university partnership. The major purposes of the PDS are: (a) to identify, develop, test, and refine practices that promote student achievement; (b) to support initial preparation and continuing professional development for teachers and other school-based educators; and (c) to support applied inquiry designed to improve student and educator development.

Mentoring is also ongoing for pre-service and in-service teachers as well as teaching artists, who add another dimension to the PDS concept.

The Professional Development School model is a good example that promotes effective communication and opportunity for learning at all levels.  Partnerships should consider allowing in-service programs to be open to teacher candidates allowing for better reflection by both veteran and new teachers.  

The Arts in Teaching and Teacher Education initiative developed by the Institute for Educational Inquiry at the University of Washington (state) is a network of PDSs in partnership with eight universities across the country.  Their mission is to address and examine issues surrounding integrating the arts into the preparation of all elementary school teachers.

Documenting and Reporting Strategies and Successes

One of the most frequent requests heard from partnerships is the need for collecting partnership descriptions and examples of success.  But many are not in the habit of documenting their success and sharing their stories – particularly those that reflect processes for connecting to teacher certification, higher education policies, and graduation requirements.  Processes should be in place for documenting program impact both for continuous improvement but also to demonstrate the value of partnerships and approaches.  It is important that demonstration and documentation occur over the long haul and engage individual classroom work including learning of the arts and learning arts integration.

The Reggio Emilia model of early childhood education provides one excellent way of documenting the process and telling the story in an authentic way.

It is important that documentation be selective; that inquiry be the basis for the documentation; and that learning objectives are clearly expressed.

Research that supports and demonstrates the impact of arts education on school culture should be documented and shared with state boards of education especially when grants for these projects may have come from private sources.  Programs supported by these types of grants are not on the radar of state boards so an effort must be made to inform them.

Build in learning-environment assessments – teacher turnover, truancy, homework completion, and dropout prevention.  Build them into structural report cards.  Produce  “Climate Surveys” and use them as an indicator to show the impact of artists in schools.

DISCUSSION SUMMARY: Next Steps to Implement Recommendations

Steps that can be taken immediately at the state and local levels:

· Respond to the draft INTASC arts standards by summer of 2003.  Perhaps convene colleagues and partners to review the document and submit consensus comments.  Also, identify and document best practice examples for the INTASC core principles.  These examples could be rich examples of arts integration, and in particular, video clips that illustrate the real process.

· Study current state certification/licensing requirements and also those of the National Board for Professional Teaching Standards (NBPTS).  Examine the latter for suggested processes that might provide guidance for a system that legitimizes the role of teaching artists.

· Partnerships attending the first or second National Forum on Partnerships Improving Teaching of the Arts should meet in regional groups to continue the dialogue and resource sharing for advancing the recommendations.  AEP links to these partnership descriptions on its web site and can provide contact information.

· Encourage the networking of partnerships across communities.  Just as teachers and principals need to get out of the classroom once in a while, partnerships need to learn from and observe one another at work.
· Make sure that state boards of education are informed on issues of arts education.  Often they are not well informed about the status of arts education in their state.  They should be invited to local arts education events when possible, and sent regular news about successful programs.  The National Association of State Directors of Teacher Education and Certification (NASDTEC) is a national organization that provides information about how to contact each state’s certification office.  The National Association of School Boards of Education (NASBE) may be contacted to find out the primary state board of education contact in each state.

· Establish links to assigned liaisons within university arts education programs that maintain regular communication with state education offices (including certification and accreditation personnel.)

· Partnerships should regularly review the federal funding opportunities in “No Subject Left Behind” (available from the AEP web site.)  Numerous funding opportunities are available through the state department of education especially Title II which provides grants to programs that are preparing, training, and recruiting high quality teachers and principals. 

· Partnerships can also influence private funders who, in many cases, don’t believe that the arts are considered “core” subjects.  Share copies of “No Subject Left Behind” with them and point them to the language referring to the arts as core subjects.

Steps that can be taken immediately by AEP and other national organizations:

· The authors of “To Move Forward” should include the role of the teaching artist, which is not currently included in the document.

· AEP can assist partnerships and their media outreach by providing a press release that integrates partnerships’ selection/invitation to participate in AEP meetings.  

· AEP should commission the development of a glossary of terms used at AEP forums and gatherings (e.g., “integrated arts,” “assessment”, etc.)

· As in the profiles for this forum, provide details about how partners came together to collaborate, and then received funding.  Universities that operate in several states could possibly leverage influence from state to state.  For instance the Music-in-Education National Consortium is a partnership made up of several partnerships from across the country that received a grant from the US Department of Education under the Fund for the Improvement of Post Secondary Education (FIPSE) and another from the National Endowment for the Arts.
· AEP can help to develop a network of university-based research centers that are partnering with schools and arts organizations.  This network would be identified by their research in arts integration programs.

· AEP and other national organizations should consider offering the following in upcoming meetings:

1. Partnerships that have negotiated support for arts education with their state board of education.  Guidance and tips from state board representatives would be welcome.  

2. Focus on the distinctive role of the teaching artist, their growing ranks around the country, their educational needs, and how they are impacting arts education.

3. Service learning is an area that provides opportunities for arts education.   Most students must spend a number of hours involved in community service.  This topic also ties into the concept of youth development.

4. Technology is an emerging area that is linked to arts education.  A number of partnerships around the country may be able to address how technology plays a critical role in arts integration programs. 

Longer range strategies and actions to be taken at the state and local levels:

· Develop relationships with faculty at colleges of education.  Engage education faculty in professional development programs involving K-12 teachers and teaching artists.

· Articulate the learning theory that undergirds the practices for arts education in your partnership.  Education faculty at local colleges and universities can be engaged in exploring and elaborating the theory and relevant practice.  This will also help various partners reach a common vocabulary and understanding.

· Become active in statewide associations of college education faculty and present on the theories and practices of arts education.  Each state department of education should be a source of information on state networks for colleges of education.

· Bring together deans of education with deans of fine arts for dialogue to facilitate institutional change.

· Explore with deans of arts and education the implications of the K-12 arts standards for the undergraduate education of arts specialists, generalists and teaching artists, and how teacher candidates should be learning about the standards in their preparation programs.

· Arts and cultural organizations should become familiar with the national and state accrediting processes for college programs in education and the arts to understand the perspectives and pressures of higher education administrators.  The National Association for Schools of Music and its related associations for art and design, theater, and dance that are based at the National Office for Arts Accreditation.  These associations are should be kept informed about current activities and research in arts education.  In many cases, they are locked into past views of need – such as all teachers need marching band experience.  

· Partnerships should also become familiar with professional teaching standards that are primarily established by the National Council for Accreditation of Teacher Education (NCATE).   Each state has an NCATE partnership that addresses policies and standards to improve teacher education and presents another opportunity to share information on programs and research in arts education.

· Review competency exams being developed by ETS, including the Praxis II exam for arts certification/ licensing.  These are currently being reviewed with NCATE, therefore partnerships may want to find out more about the timelines and the review process.

· Work with colleges and departments of fine and performing arts and with conservatories to incorporate into undergraduate programs a sequence of learning experiences that prepare artists for teaching roles.  Artists increasingly are teaching in school and community settings and should be prepared for these roles.

· Document programs where the collaboration of teaching artists with K-12 personnel and with higher education faculty has been mutually beneficial.  Fears among school arts specialists that their roles will be diminished if the school employs teaching artists need to be addressed so that they are countered with positive models that illustrate multiple approaches to arts education.

· Arts and cultural organizations should cooperate in developing a systematic professional development program for their teaching artists and should collaborate with school districts and higher education in combined professional development programs.

· Avoid “drive-by” professional development experiences of short duration, sporadically offered, are not sufficient to build the skills and collaborations needed to teach K-12 students.  A sequence of experiences building content and pedagogical knowledge and skills should be designed by partnerships.
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